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The article highlights the process of the formation of an inclusive form of ed-
ucation in the Ukrainian educational system. This trend is aimed at the practi-
cal implementation of the right of people with psychophysical restrictions on ac-
cess to education. At the same time, emphasis is placed on inclusive education
for early adaptation to society. The domestic sphere of education has not previ-
ously used this form of education, since a network of special general education
schools for children with disabilities was provided by the state. The problem of
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inclusive education has traditionally been a focus of interest for teachers, since
they form a conceptual framework and methods of implementing this form of
training. This article is one of the first works on the study of the formation of the
domestic inclusive education in the historical aspect. General scientific and spe-
cial research methods were used in the work on the material: a specifically search,
chronological, formally legal and statistical. Thus, as a result of an analysis of
the legal framework and factual material, it has been established that the intro-
duction of an inclusive form of education is associated with ensuring the rights
of persons with disabilities guaranteed by the relevant Convention ratified by the
Parliament of Ukraine. The accumulated legislative base regulates in general the
main theoretical and organizational issues of inclusive education. The dynam-
ics of increasing the number of inclusive classes in secondary schools is stable.
However, along with the positive trends, the problems remain that will be solved
already in the process of the development of an inclusion. The improvement of
the mechanism for the implementation of the laws, the accessibility of the learn-
ing environment for children with disabilities, the formation of an appropriate
educational and methodological base remains relevant. In general, the inclusive
Sform of education has a sustainable perspective.

Keywords: inclusion, inclusive education, integration, children with special
needs, inclusive class.

Y ecmammi sucsimmioromobcs cmanoeients inKa3ueHoi (popmu oceimu, OuHa-
MIKA 3MIHU KITbKOCMIE THKIO3UBHUX KILACI8 Y 3a2albHOOCGIMHIX 3aK1A0aX, aHAli-
3VI0MbCA HOPMAMUBHO-NPABOBA 0A3A Ma NPOOIEMU, WO BUHUKAIOMDb ) X00i 81pO-
8A0XHCEHHSL IHKIIO3UBHO20 HABYAHHA 00 GIMUUHAHOI cUCeMU OCBIMU.

KitouoBi ciioBa: iHKIIO31s1, IHKIIFO3UBHA OCBITa, IHTETPallisi, IITH 3 0COOJH-
BUMH MIOTpeOaMHU, IHKITIO3UBHHUH KIlac.

One of the indicators of the humanistic level of society remains the attitude
towards people with disabilities and the degree of availability of normal living
environment for them. This applies not only to domestic aspects, but also to such
important components as education and work. The significance of these com-
ponents lies in the fact, that a person has the opportunity to feel a certain social
independence. In modern conditions, it is not so much public and state assistance
that comes to the forefront, as the maximum integration into society. One option
for such an early integration of people with disabilities is inclusive education; if
it does not contradict to medical recommendations.

The Ukrainian sphere of education at the end of the twentieth and the begin-
ning of the twenty-first century for the first time faces such a problem, since the
concept of inclusive education did not previously exist. The system of second-
ary schools provided for the functioning of special schools and residential insti-
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tutions for children with disabilities. The modernization of the domestic sphere
of secondary education involves the introduction of the European pedagogical
approaches, according to which children with special needs are guaranteed access
to education whenever possible in inclusive form. The implementation of such
methods has its own peculiarities and certain difficulties arising from the condi-
tions of modernization of secondary education. Studying domestic developments
in this area will give the possibility to take into account the problems that have
arisen, to identify the ways of their solutions and prospects for the further devel-
opment of an inclusive form of education.

The problem of inclusive education traditionally belongs to the sphere of sci-
entific interests of teachers, since it is they who first of all formulate the conceptu-
al foundations of reforming the industry, the ways and means of their implemen-
tation. The range of works is represented by monographic studies, scientific arti-
cles and conference theses, whose authors relate to various aspects of pedagogy,
sociology and law within the complex of problems of inclusive education. Among
them, we note the publications of M. Tchaikovsky, S. Alekhina, O. Zayarnyuk,
N. Lalak, I. Sadovaya, N. Ashitok, in which the concepts of inclusive education,
the basic approaches, features of teaching methods for children with disabilities,
the training of relevant teaching staff are formulated. Attention is also focused on
the legal provision of inclusive education. At the same time, the historical aspect
of the problem is practically not affected, except for the works of A. Makhinko,
in which the issues of inclusive education are considered in the context of the
history of the domestic reforms in educational system. However, this topic has
not become a separate study of a historical nature.

Considering that the processes are in a certain dynamics, the sources for the
study are normative legal acts, statistical collections, editions and publications of
a scientific nature, materials of periodicals. In the work on the research the gener-
al scientific and system-historical methods are used: specific search for attracting
various sources; chronological in studying the history of the formation of inclu-
sive education; formal-legal in determining the peculiarities of the legislation and
analyzing the provisions of the regulatory framework; statistical in the analysis
of quantitative indicators of schools and pupils with special needs.

Thus, the purpose of the article is to highlight the peculiarities of the process
of the formation of inclusive education in the context of the modernization of
the national secondary school. In the course of the work, it is planned to carry
out an analysis of the regulatory framework of inclusive education, to determine
the basic concepts of the modernization of education of children with special
needs, to trace the changes in the forms and methods of the educational process.

As mentioned above, the problem of implementing of inclusive education is
associated with the modern Ukrainian school. It was in the 1990s, when the issue
of educating people with disabilities not in specialized educational institutions
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in the context of their maximum socialization into society, as is customary in the
countries of partner pedagogy, was raised. This is connected with the building of
a civil society and an orientation towards humanistic values, which provides for
the integration of all its members into social life, as well as their well-being in it.
Thus, the inclusive form of education is one of the possibilities for the socializa-
tion of persons with special needs in the early stages of life.

According to statistical information in Ukraine, 159 thousand children have
one or another degree of disability (CowuianpHuii 3axuct HacenenHs, c. 63). More
than 49% of these, are children aged from 7 to 14 years old, 23.7% are in the age
group from 15 to 17 years old (Craructuka nHBanuausanuu B Ykpaune). At the
same time, 68,714 students with disabilities are enrolled in general education
schools (Couianbhuii 3axucT HaceneHHs, . 91), representing 43.8% of the total
number of children with special needs.

The discussion about the introduction of inclusive education took place main-
ly in the professional environment; although it was carried out in the media space.
Sociological studies have been conducted to identify the willingness of society to
embrace this form of learning. According to their results, society as a whole (96%)
is aware of a problem of access to education for children with special problems.
However, 55% of respondents believe that the education of such children should be
carried out in specialized educational institutions, 14% spoke in favor of individ-
ual home schooling and 27% believe that such a place can be a secondary school.
Despite this, about 70% have a positive attitude towards inclusive education form
(Inxmro3uBHa ocBiTa B YKpaiHi: 37100yTKH, IpoOIeMH Ta epciekTusy, c. 9-10).

The development of the conceptual foundations of inclusive education began
in the 2000s. In 2001, the Ministry of Education of Ukraine, the Institute of Spe-
cial Pedagogy of the Academy of Pedagogical Sciences of Ukraine and the public
organization «Step by Step» initiated the program «Social adaptation and integra-
tion into society of children with psychophysical developmental characteristics
through placing them in general education institutions». The organizers and par-
ticipants of this scientific and pedagogical experiment proved that the integration
of children with special needs into scholar groups of secondary schools is possible
by creating appropriate conditions for their studies (Bopon, M. 2006, c. 17-18).

The legal framework also got elaborated at this time. In December 2009, the
Parliament of Ukraine ratified the Convention on the Rights of Persons with Dis-
abilities, the provisions of which provided for access to education in an inclusive
manner. In 2010, the Ministry of Education approved the Concept for the Devel-
opment of Inclusive Education, which was a policy document defining the prior-
ities of the State policy in ensuring the rights of children with special educational
needs, as well as the need to improve the forms and methods of education, training
relevant teaching staff (Hakaz MOH «IIpo 3atBepmxenns KoHuemnuii po3BUTKY
1HKII03UBHOT 0cBiTHY). The regulations on special classes and model curricula for

234



CTOPIHKH ICTOPII: 35IPHUK HAYKOBUX ITPALIb © ISSN 2307-5244 . . o oo oo .. BUITYCK 48

the education of children with special educational needs in general educational
institutions are immediately adopted. In 2013, the Ministry approves the organi-
zational and methodological basis for ensuring the right to education of children
with special needs and regulates the material support of an assistant teacher to
work with such scholars. The same changes were made to the current legislation
on education associated with the implementation of inclusive form. One of the
latest is the Regulation on the inclusive-resource center, as an institution whose
activities are aimed at the implementation of the psychological and pedagogical
assessment of the development of a child, psychological and pedagogical, cor-
rectional and developmental services and the provision of their system support.
The personnel structure is also relevant: defectology teachers, speech therapists,
psychologists, rehabilitation therapists. (IToctanosa KMY «IIpo 3arBepmkeHHs
[NonoxeHHs mpo 1HKIIO3UBHO-pecypcHuii enTp»). The Parliament of Ukraine
in September 2018 also approved the law, which introduced amendments and
additions to the legislation on education, clarifying the rights of persons with
special needs. Thus, the norms of article 16-1 of the Law «On General Second-
ary Education», which relate to inclusive education, have been expanded: the
definitions of inclusive education, pedagogical and correctional services, teach-
er’s assistant and child’s assistant were given. (3akon Ykpainu «IIpo BHeceHHs
3MiH JI0 ISSIKMX 3aKOHIB YKpaiHU 00 AOCTYIY 0Ci0 3 0COONMBUMH OCBITHIMU
notpedamu 0 ocBiTHIX mociayr». 2018). The law intensified the trend towards the
reduction of the number of special educational institutions for persons with dis-
abilities and the transition to the widest possible coverage by inclusive education.
The practical implementation of the right of access to quality education for
persons with disabilities in an inclusive manner begins with their integration into
general education schools, where they have the opportunity to learn with other
children in special classes. According to the relevant Ministry for 2010, 129 thou-
sand such children were integrated into school institutions (Hakaz MOH «IIpo
3arBepkeHHs KoHIemnii po3BUTKY 1HKIII03UBHOI OCBiTHY»). Note, that these are
children who were not on individual training and attend specialized classes or
schools. In 2012, the number of such children amounted to 71, 5 thousand peo-
ple. (Pienns «IIpo BOpoBaKeHHS 1HKIIO3MBHOTO HABYaHHS B 3aTalIbHOOCBITHIX
HaBYaJbHUX 3aKiajiax: peasii Ta mepcnektuBmy). For the 2016/17 school year,
4,180 children with special needs received education in 2,715 inclusive classes. The
largest number of schools with an inclusive form of education functioned in Kyiv
(148), Volyn (143), Zhytomyr (137) and Poltava (105) regions (Craructuctuyni
nani). In 2018, the number of inclusive classes has increased up to 9157, where
11,839 children with special needs were educated (I'punesuy, JI. 2019; [nkio3is
JUIs BCiX: OCBITHS mofiTuka Ta npaktuka). Thus there is a strong tendency to
increase the number of inclusive classes, but the actual problem is the availabil-
ity of the premises of the educational institutions for the pupils in these classes.
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A certain problem in the implementation of inclusive education remains the
training of relevant pedagogical personnel, who possess particular methods of
teaching children with special needs. Their work is complicated by the fact that
it is necessary to work simultaneously with pupils of different health levels. At
the same time, in secondary schools, the orientation of the educational process
and its methodological foundations are focused on pupils with typical develop-
ment, since specific techniques are used by pedagogical teams of special day and
boarding schools, whose training is accompanied by correctional and rehabilita-
tion assistance (Maxinbko, A. 2016, c. 167).

Taking into account the complexity of the teacher’s work in such a class, the
position of teacher’s assistant is provided, the main task of which is to adapt the
essence and methods of teaching to the capabilities of a child with special needs.
(Bituk, M. 2018, c. 27). The assistant carries out psychological and pedagogi-
cal accompaniment for the learner with special needs, as well as his/her social
adaptation, providing, in fact, individual patronage in the educational process.
According to the statistics of Ministry of Education in 2018, 7,633 assistants were
involved in the training process (I'punesuy, JI. 2019).

In general, the training of specialists in the field of inclusive education has
been implemented by a number of higher and specialized secondary educational
institutions. National Pedagogical Dragomanov University provides education
for future specialists in inclusive education, defectologists and experts in sign
language interpretation.

In pedagogical institutions of higher education the courses «Basics of Inclu-
sive Pedagogy», «Didactics of Inclusive Educationy, «Differentiated Teaching
in Inclusive Class» are taught (Pimenns «IIpo BpoBakeHHS iHKIIFO3UBHOTO
HaBYaHHS B 3arallbHOOCBITHIX HABYaJIbHUX 3aKnagax»). According to the relevant
Ministry for 2018, specialty «Correctional education» was opened in 23 higher
education institutions (I'punesuy, JI. 2019).

The inclusive form of education is the result of Ukraine’s accession to the
guarantee of the norms of the Convention on the Rights of Persons with Disabil-
ities. Developed during this time the legal framework regulates, in general, the
main theoretical and organizational issues of inclusive education. The dynamics of
increasing the number of inclusive classes in secondary schools has become sta-
ble. With these positive trends, there remain problems that will be solved already
in the process of becoming inclusive form of education. The improvement of the
mechanism for the implementation of legislation in this area, the accessibility of
the learning environment for children with special needs, and the development of
an appropriate educational and methodological base remains relevant. In gener-
al, the inclusive form of education has a perspective, but its formation is slowed
down by the problems of financing and the factors listed above.
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